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Purpose

This document is intended to guide best practice of
School District No. 47 Support Service Assistants (SSAS)
and Health Care Assistants (HCAS)

SSA *MISSION

To help provide educational programs** for students with
special needs

* Throughout this document, reference to “SSA” includes all Support Service Assistants,
Health Care Assistants and other Teaching Assistant positions

** Underlined words are defined in the Terminology section
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. DIRECTION & SUPERVISION OF SSAs

In collaboration with teachers and other professionals, school administrators are
responsible for ensuring that all students with special needs enrolled in schools
are provided educational programs. Support Service Assistants (SSASs) are
paraprofessional staff assigned to support educational programs for students
with special needs in schools. The school principal and other school
administrators and professionals are responsible for the direction and
supervision of SSAs.

ROLES & RESPONSIBILITIES
School Principal

* manages and supervises SSAs
e determines who needs SSA support and the amount of support required for
students with special needs -- high incidence (students with moderate behaviour
disorders, mild mental handicaps, or severe learning disabilities).
e schedules SSA time for high and low incidence students and students who are
dependent handicapped. The principal may ask
o learning assistance teachers, school counsellors, and other staff to help
plan the schedules and direct SSA activities
0 School-based Team members for advice on specific roles and
responsibilities of SSAs within the school
e ensures that Support Service Assistants for students with delegated health care
needs have been trained by health care professionals at the beginning of each
school year.

School Principal/Other School Administrators:

e Oversee the compilation and implementation of Student Profiles, SSA Data
Recording Charts, and Individual Education Plans and Programs. Ensure that this
information, kept in the SSA sub file, is located in a designated place in the
resource room.

e Periodically meet with SSAs and the teachers and other professionals who direct
their activities to review guidelines and relevant school and school district
policies.

e Arrange and coordinate tasks within the working hours allotted by the district
office.

e Reassign SSAs who have a primary responsibility to support a specific student
during short-term student absences (1-5 days) and notify the Special Services Co
ordinator, after five consecutive days of Support Service Assistant reassignment.

» Refer teachers-on-call whose assignments include directing SSAs to the following
classroom information, as applicable:

1) Student Profiles
2) Individual Education Plans
3) Specific roles and tasks of the Support Service Assistant



Reference to this information is also included in the School Teacher-On-Call
Package.

Teachers, Learning Assistant Teachers, School Counsellors

e Know the roles and responsibilities of SSAs

e Direct SSAs' day-to-day activities related to their support roles

e Establish a routine of daily communication with SSAs

e Ensure that SSAs understand individualized programs with which they are asked
to help and have time and opportunity to become familiar with course materials

Administrator/Special Education/School Based Team

e Determines the amount of SSA support required for students with low incidence
special needs (students with severe and moderate mental handicaps, autism,
hearing impairments, visual impairments, and physical disabilities) and students
who are dependent handicapped

» Allocates resources to help meet the educational needs of students with special
needs



2. ALLOCATION OF RESOURCES

Following the system attribute of equity, Special Education Co-ordinator, in
consultation with administrative and other professional staff, assesses and allocates
available resources to help students with special needs realize the goals of education.

The Special Education Co-ordinator, in conjunction with the Human Resources
Manager and Administrators, allocates Support Service Assistants to schools and
coordinates the filling of all permanent job vacancies. Vacancies are filled in
accordance with the collective agreement between the Board of Education and the
Canadian Union of Public Employees, Local No. 476, in which qualified persons will
bid annually on available positions in order of seniority. When new appointments are
required, the Director of Instruction, Special Education Co-ordinator and the Human
Resources Manager and, as necessary, the involved school administrator, interview
candidates and appoint SSAs.

Support Service Assistants are allocated to schools. Health Care Assistants (HCAS)
are allocated to particular students in schools.

Once appointed, new employees receive the following orientation:

a) the Special Education Co-ordinator, introduces relevant school district
policies, guidelines, and protocols

b) staff from the Human Resources Department review employee benefits and
payroll information

c) the office of Canadian Union of Public Employees, Local No. 476 distributes
information folders to all new employees



3. ROLES & RESPONSIBILITIES OF SSAs
3.1 Roles

Within the context of the job classification, the roles and responsibilities of individual
Support Service Assistants can vary according to the specific needs of the supported
students. As a SSA, your basic task is to help teachers provide supports to incorporate
students with special needs into classrooms. You also assist teachers to differentiate
educational programs only to the degree that differentiation is required in order for
integration to occur.

Teachers or administrators will give you direction or assign you duties related to
helping teachers include students with special needs in classrooms, school, and
community activities. These duties may include:

a.
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Assist in the classroom and labs. For example, you may be asked to work one-on-
one with designated and undesignated students; work with small groups; help
teachers keep students on task; go over instructions for students who don't
understand.

Assist in school, on playground, and with transportation. For example, you may
be assigned supervision duties or be asked to transport students on outings related
to life-skills learning such as banking or swimming.

Prepare hands-on materials and activities, particularly program aids for supported
students.

Work with small groups of children outside the classroom. For example, give one-
on-one help with missed exams, modified programs, selecting library books, or
practicing poems or plays; scribe and read for individuals; help with assigned
projects.

Administer medication and keep records as instructed. (HCA only)

Facilitate social interaction and acceptance of students with special needs by other
students.

Assist students with physical needs, which may include providing help with
toileting, feeding, and keeping clean.

Make the most of opportunities for inclusion. For example, by using
opportunities to reinforce skills in natural environments, making use of natural
cues and natural reinforcements.

Promote an atmosphere of respect for individual differences and encourage caring
and helping behaviours among students and staff members.

Participate in case conferences and resource meetings, as required.

Participate in in-service training given by teachers or district/department staff.
Enter Individualized Educational Plans (I.E.P.'s) on the computer for teachers.

. Offer observations and comments on student activities through the I.E.P. Data

Recording Chart.

Assist in work training on job sites.

Carry out delegated health care procedures (following child-specific training
from a qualified health professional) (HCA only)

Other related duties that may be assigned according to specific needs.


















5. TERMINOLOGY

Educational Program: An organized set of learning activities that, in the opinion of
the Board ... is designed to enable learners to develop their individual potential and
acquire the skills and attitudes needed to contribute to a healthy society and a prosperous
and sustainable economy.

Equity: One of the five key attributes of the Public School System (Accessibility,
Relevance, Quality, Equity, and Accountability), equity involves promoting equality for
groups that have traditionally been sub-cultures of the dominant culture. The promotion
of equality requires a fair allocation of resources. It includes the understanding that, in
some cases or situations, fair allocation may mean more resources rather than equal
resources.

For students with special needs, some key elements of equity include:

e recognition that some students require more resources than others in order to
participate in an educational program

e providing compensatory services or programs as required to give students equity
of opportunity to benefit from an educational program

» processes to ensure that students with similar special needs receive similar levels
of support to enable their participation

Goals of Education

1. Intellectual Development (primary responsibility of the school system, supported by
family and the community)

2. Human and Social Development (shared by the family, the school, and the
community

3. Career Development (shared by the family, the school, and the community)

Inclusion: the value system holding that all students are entitled to equitable access to
learning, achievement, and the pursuit of excellence in all aspects of education. The
practice of inclusion transcends the idea of physical location and incorporates basic
values that promote participation, friendship, and interaction.

Integrating: the process of achieving inclusive educational programming for students
with special needs by balancing incorporation and differentiation. Incorporation involves
educational programming that maximizes elements in common with students who do not
have special needs. Differentiation involves elements that must be unique in order to
meet individual needs. Integration is the proper balance between the two.

Delegated Health Care Needs refers to health procedures requiring the expertise of
a qualified health professional and has been delegated to a Health Care Assistant. The
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Ministry of Health provides child-specific training and supervision that enables school
staff to carry out health related procedures.

School-based Team: a collaborative consultative body that includes a school
administrative officer. A classroom teacher, and one or more school support personnel.
Its role is to assist teachers so that all students in the school can achieve their individual
potential. Some specific functions:

e recommend classroom placements

« help identify school staff members’ different strengths and skills for meeting
student needs and recommend in-service training as required

» help classroom teachers address specific learning difficulties in classrooms

» allocate available school-based resources for individual students

e initiate and review Individual Educational Plans for students with special needs

= apply for additional district discretionary resources to meet the needs of students
with special needs and students who are difficult to teach, when such resources
are made available

Students with Special Needs: The Ministry of Education defines students with
special needs as students who have a disability of an intellectual, physical, sensory,
emotional or behavioural nature, a learning disability, or exceptional gifts or talents. (For
contractual purposes in Powell River, the agreement between the PRDTA and the Board
of Education does not include students with exceptional gifts or talents as students with
special needs.)

List of all Categories and Definitions
E.1 Considerations for Reporting

Funding categories are established to assist school districts in identifying the needs of
students and providing appropriate education programs to them. These categories are
designed to focus on the educational needs of students regardless of the original cause(s)
of those needs.

For example, a student who is hard of hearing should receive the appropriate services,
regardless of the cause of the hearing impairment. Similarly, if a student presents
atypical behaviours, or intellectual impairment, it is the intensity of the disability and the
interventions provided that dictate the category in which the student is reported for
funding purposes.

E.2 Intellectual Disabilities (moderate/profound {C}, mild {K})
Definition
A student is considered to have an intellectual disability if intellectual functioning is

more than two standard deviations below the norm on an individually administered Level
C assessment instrument of intellectual functioning, and there is delayed adaptive
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behaviour and functioning of similar degree. Students can experience intellectual
disabilities across a range: mild to moderate to severe to profound.

E.3 Learning Disabilities (Q)

Definition

Learning disabilities refers to a number of disorders that may affect the acquisition,
organization, retention, understanding or use of verbal or nonverbal information. These
disorders affect learning in individuals who otherwise demonstrate at least average
abilities essential for thinking and/or reasoning. As such, learning disabilities are distinct
from global intellectual disabilities.

E .4 Gifted (P)

Definition

A student is considered gifted when she/he possesses demonstrated or potential abilities
that give evidence of exceptionally high capability with respect to intellect, creativity, or
the skills associated with specific disciplines. Students who are gifted often demonstrate
outstanding abilities in more than one area.

E.5 Behavioural Needs or Mental IlIness
(moderate {R}, severe behaviour/mental illess {H})

Definition

Students can experience behaviour, social/emotional, or mental health problems that
range from mild to serious. Most students with social/emotional difficulties can be
supported in school through regular discipline, counselling, and school-based services. A
smaller number of students require more intensive support.

Students who require behaviour supports are students whose behaviours reflect
dysfunctional interactions between the students and one or more elements of the
environment, including the classroom, school, family, peers and community.

E.6 Physically Dependent (A)

Definition

A student with dependent needs is completely dependent on others for meeting all major
daily living needs. She/he will require assistance at all times for feeding, dressing,
toileting, mobility and personal hygiene.

E.7 Deaf Blind (B)
Definition
A student with deafblindness has a degree of visual and auditory impairment which,

when compounded, results in significant difficulties in developing communicative,
educational, vocational, avocational, and social skills.
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To be considered deafblind the student’s vision and auditory impairments can range from
partial sight to total blindness and from moderate to profound hearing loss.

E.8 Physical Disabilities or Chronic Health Impairments (D)

Definition
A student is considered to have a physical disability or chronic health impairment based
on the need for special educational services due to one or more of the following:
= nervous system impairment that impacts movement or mobility
» musculoskeletal condition
e chronic health impairment that seriously impacts students’ education and
achievement

E.9 Visual Impairments

Definition

Visual impairment is a generic term that covers a range of difficulties with vision and
includes the following categories: blind, legally blind, partially sighted, low vision, and
cortically visually impaired.

For educational purposes, a student with visual impairment is one whose visual acuity is
not sufficient for the student to participate with ease in everyday activities. The
impairment interferes with optimal learning and achievement and can result in a
substantial educational disadvantage, unless adaptations are made in the methods of
presenting learning opportunities, the nature of the materials used and/or the learning
environment. It is not intended to include students described as having visual perceptual
difficulties unless they also have a vision loss.

E.10 Deaf or Hard of Hearing (F)

Definition
A student considered to be deaf or hard of hearing is one who has a medically diagnosed
hearing loss that results in a substantial educational difficulty.

E.11 Autism Spectrum Disorder (G)

Definition

Autism Spectrum Disorder (ASD) is a term used to describe a group of lifelong
neurodevelopmental disabilities characterized by the manifestation of behavioural
characteristics across multiple areas of functioning. ASD is defined and diagnosed
through the observation of behaviours. Characteristics are observed, in varying degrees,
in social relationships, communicative competence, pattern and range of interests, and
Sensory responsiveness.
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6. PLAYGROUND SUPERVISION

Lunch and recess supervision is part of the responsibilities of some Support Service
Assistants.

Common sense is the main requirement for providing effective supervision. Older
students will likely need less constant supervision than younger students; some areas
of the school may require more supervision than others, depending upon the number
of children and the kinds of activities they are involved in. School safety rules need to
be properly enforced. The best guide is to act as a judicious parent.

Supervision is considered adequate when all students are supervised to a reasonable
degree and each area of the school is patrolled at reasonable intervals. The employee
will define "reasonable™ in terms of the size of the area to be covered and the number
of students to be supervised.

Each supervisor receives a schedule showing the times and areas of supervision
responsibilities. Supervisors need to establish a routine to ensure that they cover all
areas of the school every few minutes. Such a routine also makes it easy for them to
recall their whereabouts at any time. In the event of a serious incident, the supervisor
will likely be asked to account for times and locations of his or her supervision.

Supervisors need to record events in the assigned area. They record unusual
circumstances, accidents or injuries, and other specific information the school
principal asks them to gather. In brief notes, supervisors should include a description
of the event, the location, the names of the students involved and witnesses, the date,
the time, and their own signature.

Supervisors need to know:

e the names of students

e the names of teachers

e school schedules and locations of entrances and exits

» differentiated areas of the elementary playground and the rules for using them
« school expectations for student conduct

e procedures to follow when confronted with minor disputes and major
e altercations

e emergency procedures

e names of first aid certificate holders in the school

e medical alerts

e the procedure for documenting incidents
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Supervisors are advised to exercise caution when dealing with student altercations.

e Avoid arguing with students
e Do not follow a student who runs away.
« Avoid physically restraining students except in emergency situations.

In an emergency, supervisors follow the plan established for their school. No area
should be left unsupervised for an unreasonable length of time. If supervisors have to
leave their assigned area to respond to an emergency, they must activate the school’s
backup supervision system.

In the event of an accident or injury, supervisors should:

» (et assistance

» Try to ascertain the extent of the injuries.

» |If necessary and possible, check to see if there is a medical alert for the
student

» Ensure that available emergency treatment is administered. If it is not
available or the extent of the accident or injury demands it, have the student
taken immediately, by ambulance or taxi, to the emergency ward of the
hospital (If in doubt, choose transport by ambulance)

e Initiate the school’s backup supervision system if engaged in administering
first aid or otherwise involved in the incident

e Document the incident

Consider all instances where students lose consciousness as emergencies and send the
student to the emergency ward of the hospital.
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SPECIAL SERVICES GUIDELINES

INDIVIDUALIZED EDUCATIONAL PLAN

Educational programs need to meet the learning needs of all students. Individualize plans
document the process of personalizing education for all students. Children with special
needs are the highest priority for individualized learning plans.

An Individualized Educational Plan (1.E.P.) documents the individualized planning
process for students with special needs. Such a plan serves a number of purposes. The
planning process gives parents and students a voice. |.E.P.'s provide teachers an
administrators formal plans and a record of planning decisions and processes. They also
serve as tools to track a student's learning in terms of agreed-upon goals and objectives.

The Process
Assessment

The individualized educational planning process is a complex, continuous cycle of
integrated activities, including instruction, assessment, evaluation, and decision-making.
It lies at the heart of learner-focused instruction for all students. When information
gathered as part of the teaching-learning process (i.e. embedded in classroom activities
and the interactions between students and teachers) is not enough to plan instruction for
some students, more specific individualized assessment methods are needed to develop
I.E.P.'s. These may include detailed observations, structured interviews, work-sample
analysis, criterion-referenced measures, and norm-referenced measures.

Planning Decisions

The provincial curricula can be adapted to meet the learning needs of all students. Most
learners require few if any special adaptations. For some students, a degree of adaptation
IS necessary. Teachers may need to adjust learning activities by:

» altering the pace of instruction

e using personalized teaching methods

e using specialized materials, equipment, or environments
e using support services

For a small number of students, intended learning outcomes may need to be adjusted.

Adjustment should be made only after a thorough review of the educational ramifications
involved and consultation with the parents and/or the students.
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Information Review

Demographic information, assessment data, school records, medical records, application
or interview information, and other facts collected during the assessment process should
be available during the review and planning process.

The process will address:

= clarification of past and existing difficulties

e previous successful and unsuccessful teaching approaches

e interpersonal factors

« the relationship between the student's achievement and ability
e environmental factors

» the degree of behavioral consistency

The Consultation

A collaborative consultative process is most effective in developing the 1.E.P.
Parents or guardians, principals, teachers, district support staff, and involved outside
agency personnel play important roles in developing an 1.E.P. They also have roles in
implementation and monitoring, as required. Circumstances dictate whether an
individual, a committee, or a team writes the I.E.P.

It is important for the student to take an active role, as appropriate, in designing the I.E.P.
Planning meetings help the student and others understand the specific nature of the
student's educational program.

The 1.E.P. Team assigns the role of case manager to one of its members. The
specific duties of the case manager include:

e arranging and organizing I.E.P. team meetings

e chairing I.E.P. team meetings

e ensuring that the L.E.P. is developed

e ensuring that the team establishes a regular process for monitoring case progress
e ensuring contact between the 1.E.P. Team and external referrals

e determining a process for conflict resolution or mediation when necessary

= ensuring that meeting records are compiled, maintained, and distributed

Teachers, administrators, other professionals, including community agency
personnel, parents, or students may assume the role of case manager.
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Evaluation
It is important to establish periodic review for evaluating and/or reporting on:

= the appropriateness of the goals

= criteria for student success

e student progress

e adjustments to the curriculum

e adjustments to the environment

e service provisions and service needs

The date for the first review is set at the initial planning meeting. Each review provides
an important opportunity for communication between those who are implementing the
student's educational program and the student, as well as others involved in promoting
the student's welfare.

The Document
Function

The Individual Educational Plan needs to be relevant, efficient, and functional. It
should:

e reflect curriculum adjustments and support services in relation to the goals of
education: intellectual, social, human, and career development;

e outline the nature of the adjustments and supports, including who will deliver
aspects of the program and who will be responsible for monitoring and reviewing
the results;

e serve as a communications tool between school, the parent or guardian, and other
professionals and paraprofessionals;

e serve as a curriculum management tool until the student no longer needs
adjustments to the learning activities or provision of support services.

The 1.E.P. should be regularly evaluated and updated. It should contain only the detail
needed to provide clear, concise direction to those responsible for delivering the student's
educational program.

Content

The more specialized the student's educational needs, the more precise educational
planning must be. I.E.P.'s should include (only in as much detail as necessary):

e general information, including the names of the case manager and team members

e individual team members' responsibilities
e assessment information
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e long and short-term instructional goals

e entry level

e criteria for student success

« the nature of adjustments to instructional materials, equipment, and the
environment

e adescription of specialized support services or settings

e transition plans

» dates and processes for on-going review

= astatement of case closure

LEARNER-FOCUSED ASSESSMENT

The general aim of assessment and evaluation is to help the child to learn (p. 9, Year
2000: A Framework for Learning). To meet the aim, assessment must be integrated with
the planning process. Basically, educational assessment involves gathering and analyzing
information about what a student can do.

"Ideally, educational programs should be able to meet the learning needs of all students.
Children with special learning needs are the highest priority for individualized learning
plans.” (Year 2000: A Framework for Learning). Since curriculum and assessment
activities are no longer viewed as separate events, children with special learning needs
are also the highest priority for individualized assessments.

When information gathered through the on-going "authentic” classroom assessment
process is not enough for instructional planning, a wider range of individualized
assessment methods is required to develop Individualized Educational Plans. These
methods may include detailed observations, structured interviews, work-sample analysis,
criterion-referenced measures, and norm-referenced measures.

In a small number of cases, an individual psycho-educational assessment may be
necessary. Such assessments are subject to available school district resources and should
be made only after considerable involvement at the classroom and school levels and/or
when there are no other means to obtain the information needed for decision-making.

For Whom  Kind of Assessment Level By Whom

All students Curriculum-based/authentic Classroom Classroom Teacher

Some students Individualized assessment ~ School/Classroom Teacher and/or LAT

A few students Psycho-Educational District School District Staff/School Psychologist

Classroom Level ""Authentic' Assessment

"Authentic" assessment takes place when the assessment process is embedded in the
curriculum. It begins in the classroom, where the teacher makes frequent observations of
the learning, behaviour, and social interaction of each student. As part of the instructional
process, the teacher uses a variety of formal and informal techniques to collect
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information about student learning. These may include collections of work samples,
anecdotal records of daily progress, compilations of students' self assessments, notes on
teacher/child conferences, assigned class work, oral questioning, and the administration
of teacher-made criterion-referenced tests. Additional student information comes from
parents or guardians and school records.

These processes lead to instructional adjustments implemented and regularly evaluated
by the classroom teacher as part of the teaching/assessment cycle.

Individualized Assessment

For some children, more specific and intensive individualized assessments are needed to
augment classroom-level assessments. The classroom teacher may conduct individualized
assessments, but needs access to advice and assistance from other school staff. Current
practice and research show it is important to involve the school-based team as a
supportive body for classroom teachers.

The emphasis of school-level individualized assessment is the same as that of curriculum-
embedded assessment -- adjustment of the educational program to best meet the student's
individual needs in the classroom. Individualized assessments form an essential part of
the individual planning process and contribute to the development of 1.LE.P.'s.

School-level individualized assessments include the services of Learning Assistance
personnel and/or other school-based support professionals such as school counsellors.
Individualized assessments involve criterion-referenced assessment, supplemented by
norm-referenced assessment, observational data, and information from school records or
other sources as required to answer instructional and management questions. At this
stage, it is important to rule out vision or hearing losses or disorders as possible causes
for learning or management difficulties.

In some cases, the information gathered, compiled, and analyzed through both
curriculum-embedded assessment and intensive individualized assessment may still not
provide enough detail to design an educational program. For these students, including
students who show skills considered beyond those of their peers, the school-based team
may call upon district-level specialists for psycho-educational assessments.

District-level Psycho-educational Assessment

Referral to district-level personnel for a psycho-educational assessment should be made
only when school-based assessments have not yielded enough information to design and
implement an educational program. Exceptions occur when, because of an identifiable
disability, students clearly warrant immediate referral to appropriate assessment resources
beyond the school or school district. Legislation requires administrative officers to
consult with parents as part of this referral process.
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Individual psycho-educational assessment refers to the process of gathering information
on student performance through individually administered norm-referenced diagnostic
instruments that require specialized training to use. The process is supplemented by
interviews, observations, and informal assessments.

By providing a functional portrait of the way in which a student learns, this type of
assessment offers additional information to help planning for students whose educational
programs require major adjustments and/or support services. Psycho-educational testing
IS not a search for cause, but a method of structured behaviour sampling to clarify
problems and identify potential strategies for solution.

Implications of Learner-focused Psycho-educational Assessment

Learner-focused assessment requires collaboration and consultation between the
classroom teacher and the specialists involved. The objective is to gain a comprehensive
picture of the student in order to implement the best possible educational program.

To make the collaborative process effective, specialist staff will need in-service on
classroom environments and teaching methodologies and approaches. Classroom teachers
will need in-service on how norm-referenced assessment relates to classroom
performance.
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Grief Point Elementary School

INDIVIDUAL EDUCATION PLAN
STUDENT PROFILE - PHYSICAL NEEDS

Physical Abilities

Fine Motor | b b b

Gross Grasp Pencil Grasp Utensils Scissors

Gross Motor | I I
Sitting Standing Mobility

Self Care Skills

i |

Feeding Grooming

i P

Toileting Dressing

Sensory Infermation

i L

Visual Hearing

I LL

Tactile Kinesthetic

Health/Pain/Safety Concerns

Handwriting/Written Qutput

Communication Aids

Social Behavioural Concerns

Technology Equipment

Positioning Equipment

Mobility Equipment

Community Access/Transportation




Grief Point Elementary School

INDIVIDUAL EDUCATION PLAN
STUDENT PROFILE - ADAPTATIONS

Student Information

First Name Middle Name Last Name Birthdate Age Gender Pen Number Grade
MOE Category: Year: 2006-2007 Term: 1 Date:
Adaptations
Presentation Of Subject Matter Assignments
Materials Testing
Environment Self Management

Motivation and Reinforcement Social Interaction Supports




Grief Point Elementary School

INDIVIDUAL EDUCATION PLAN
STUDENT PROFILE - IEP INPUT

Student Information

First Name Middle Name Last Name Birthdate Age Gender Pen Number Grade
MOE Category: Year: 2006-2007 Term: 1 Date:
Student

Parent{s)YGuardians

School Based Staff

Outside Agencies

District Staff




Grief Point Elementary School

INDIVIDUAL EDUCATION PLAN
EDUCATIONAL PLANNING CONFERENCE

Student Information Case Manager Theresa Verdiel - District SPED
First Name Middle Name Last Name Birthdate Age Gender Pen Number Grade
MOE Category: Year: 2006-2007 Term: 1 Date:

Information Update

Discussion/Recommendations

Responsibility/Action
Team Member Position Signature

Review Meeting Date: !




Grief Point Elementary School

INDIVIDUAL EDUCATION PLAN
STUDENT PROFILE - ADDITIONAL ASSESSMENT

Student Information

First Name Middle Name Last Name Birthdate Age Gender Pen Number Grade
MOE Category: Year: 2006-2007 Term: 1 Date:
Additional Assessment information
Assessment Grade Date
;% SS Comments I
| |
iAssessmant Grade Date
CA ss Comments I
IAssessment Grade Date
CA ss Comments I g r
|
Assessment Grade Date
Ec A SS Comments !
|
|Assessment Grade Date
g-‘?A ss Comments {
Assessment Grade Date

| i

CA SS Comments




Grief Point Elementary School

INDIVIDUAL EDUCATION PLAN
TRANSITION PLAN - HIGH SCHOOL TO ADULT LIVING

Student Information

First Name Middle Name Last Name Birthdate Age Gender Pen Number Grade

MOE Category: Year: 2006-2007 Term: 1 Date:

Post Secondary Goals and Opportunities Comments Date

Classes taken to support Trans.Plan Grade | Community Functioning Comment Date

Work Experience Job Description Hours Dates

Job Shadowing

In-School

Work Experience

Community Work

Experience

Pald Employment

Aptitude Testing and Skill Results Date Self Advocacy Comment Date




Grief Point Elementary School

INDIVIDUAL EDUCATION PLAN

SUMMARY FOR INTEGRATED SUBJECTS

Student Information

First Name

MOE Category:

Middle Name

Last Name

Birthdate

Year: 2006-2007

Age Gender

Term: 1

Pen Number Grade

Date:

Integrated Subject 1

Integrated Teacher

Learning
Outcomes

Comment

Integrated Subject 2

Integrated Teacher

Learning
Qutcomes

Comment

Integrated Subject 3

Integrated Teacher

Learning
Qutcomes

Comment

Integrated Subject 4

Integrated Teacher

Learning
Outcomes

Comment

Integrated Subject 5

Integrated Teacher

Learning
Outcomes

Comment




Ministry Guidelines
Menu THE INDIVIDUAL EDUCATION PLAN

WHAT IS AN IEP?

An IEP is a written plan, developed for a student, which describes the program modifications and/or
adaptations for the student and the services that are to be provided. It serves as a tool for
collaborative planning among the schoo!, the parents, the student (where appropriate) and, as
necessary, school district personnel, other ministries and/or community agencies.

The IEP is:

« a concise and usable document which summarizes the plan for the student's education
program

* a tool to assist teachers in monitoring and communicating student growth

+ a plan developed, implemented, and monitored by school staff in consultation with
others involved with the student

» a flexible, working document with meaning for all contributors

» an ongoing record to ensure continuity in programming.

The IEP is not:

» a permanent document, changes can be made

» a daily plan, or a description of everything that will be taught to one student

* a means to monitor the effectiveness of teachers

« a report card (however, the report card should comment on progress towards |EP goals).
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DEVELOPMENT OF THE IEP

You will usually find it is best to incorporate the
development and implementation of the IEP into the regular
routines of planning, evaluating and reporting that occur for
all students.

For this process to work well there must be collaboration and
on-going consultation among teachers, administrative and
support personnel, parents, students and representatives of
district & community agencies.
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Coordinating IEP Development and Implementation

When the IEP team is formed, a member of the team should be
assigned the role of coordinating the development and implementation of the |EP.

The Case Manager's role includes:
« ensuring that a regular process for monitoring progress is
established

* organizing and chairing |[EP meetings
« ensuring that meeting records are kept and distributed
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THE IEP MEETING

Members of the IEP team should strive for a non-judgmental and
comfortable atmosphere, in which all participants feel that their ideas
and feelings are valued. The participants should use plain language,
and avoid the use of professional jargon.

Prior to the meeting:
« provide ample notice of the meeting
+ ensure that parents are aware of the meeting and who
will be attending
sprovide parents with information about how they can contribute
to the IEP meeting

» make arrangements for necessary interpreters and / or translators
to attend the meeting.
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WRITING THE IEP

The IEP guides the implementation of adaptations or modifications to the instructional
program. It must be written in such a way that it can be understood by all current and
future team members.

The IEP should describe:

s what the student now knows and can do
« what and how the student should learn next

Instruction plans:
* Who will provide instruction
* Where it will take place

* For how long
*What the student will do to demonstrate learning
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