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Territory Acknowledgement 

We respectfully acknowledge and thank the Coast Salish peoples, specifically the Tla'amin (ɬaʔamɩn) Nation, whose traditional 

territory School District 47 resides on. We appreciate the opportunity to learn from the original keepers of this land about 

relationships of care and interdependence. 

  

https://www.sd47.bc.ca/about/publications/Documents/SD47%20Strategic%20Plan%202019-2023.pdf


 
 

 

District Context 
School District No. 47 is situated in a beautiful coastal community on the Upper Sunshine Coast in the qathet Regional 

District and on the traditional territory of the Tla'amin Nation. Just over 130 km from Vancouver, BC, Powell River is 

surrounded by forest, mountains, and many freshwater bodies of water and is part of the coastal mountain range. With the 

Pacific Ocean to its west, the region enjoys a temperate climate. The qathet Regional District currently has a population of 

20,070 (Statistics Canada: 2016 Census). 

 

The District serves approximately 3,000 students in four K-7 elementary schools, one dual track K-7 elementary school, one 

remote island K-7 elementary school, one K-12 online learning school, two alternate schools, and one 8-12 secondary school.  

 

We provide a number of additional programs, including the following: 

 ʔayʔaǰuθəm Language Program K-12 

 After School Program  

 Digital IM Program  

 Dual Credit Academics and Trades  

 Early Intervention  

 Eco-Immersion and Leadership Programming 

 Enhanced Kindergarten Orientation 

 International Student Program  

 Powell Lake Ecological and Outdoor Learning Centre  

 Provincial Auditory Outreach Program  

 Strong Start Programs (four locations) 

 Summer Learning Program  

 Traditional Skill Builder Program 

We are guided by: 

 

Vision 

Our vision is to enable all learners to develop their individual potential and to acquire the knowledge, skills, and attitudes 

needed to contribute to a healthy, democratic, and pluralistic society. 

 

Mission 

Our mission is to prepare students, within a safe, inclusive, and dynamic environment, to face a changing world as lifelong 

learners and informed, responsible citizens. 

 

Values

 Respect 

 Collaboration 

 Teamwork 

 Dignity 

 Inclusion 

 Empathy 

 Innovation 

 Responsiveness 

 Social 

Responsibility 

 Engagement 

 Accountability 

 Equity 

 Relationships 

 Integrity 

 Openness and 

Transparency 

 Diversity 

 

 

  



 
 

 

Demographics 

 

The District supports 604 students with diverse abilities or disabilities (approximately 19% of overall student population). In 

addition, the District supports 422 Indigenous learners (approximately 13% of overall student population) and 12 English 

Language Learning students. 

 

Current Strategic Plan Priorities 
Each year, the Board prepares and submits to the Minister a report regarding student performance, including specific 

outcomes and measures aligned with the Ministry of Education's Framework for Enhancing Student Learning. This annual 

progress report identifies the Board's Strategic Plan and the district's priorities and progress to improving students success 

and equity of learning outcomes for every student in School District No. 47.  

Through our Strategic Plan and the Ministry of Education's Policy for Student Success our aim is to ensure that all 

students have access to high-quality education that will prepare them for their future.  

The Strategic Plan acknowledges provincial goals and priorities for district and school improvement actions and initiatives and 

aligns with the Ministry of Education's Framework for Enhancing Student Learning. The Strategic Plan is based on three 

Board themes and is supported by a number of goals and objectives. 

> Learner Success 

> Engagement and Connections 

> Organizational Stability 

  

https://www.sd47.bc.ca/about/publications/Documents/SD47%20Strategic%20Plan%202019-2023.pdf
https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/program-management/vision-for-student-success
https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/program-management/enhancing-student-learning


 
 

 

District Successes 

The Board is committed to both long-term and short-term school and district planning. The Board's Administrative 

Procedure 100 supports a multi-year collaborative planning process as the means to improvement in instruction and effective 

fiscal planning and decision-making.  

The concept of continuous and quality improvement is embedded into the daily activities and tasks of individuals within a 

school district system and checkpoints for status updates and opportunities for feedback and revision are included in all 

district and school improvement initiatives.  

 

The following actions and strategies have had positive impacts on meeting our objectives and improving student learning 

outcomes.  

Indigenous Student Success Programs and Services 

Year one of the Equity in Action process was focused on accessing and evaluating data, surveys and information sharing, and 

making recommendations. Year two focused on putting our theory of change into action. The recommendations were to 

implement a student tracking system, include cultural learning opportunities broadly and consistently across the district, 

improve communication, invest in District Indigenous leadership, and increase professional development opportunities for 

staff. In October 2021, the District hired a District Principal of Indigenous Education. Some of the first tasks were implementing 

a student tracking system, hiring a Culture and Student Support Worker, putting out an Indigenous Education Newsletter 

monthly to improve communication, and offering a variety of curricular and cultural safety focused professional development.  

In addition, one of the recommendations by the Equity team was to make English First Peoples 10 the sole offering for 

students in the District where possible. While this decision was initially met with some teacher resistance, in-service, resources, 

and support were offered, and coupled with the Ministry’s announcement of the Indigenous-focused graduation requirement 

eased some tensions. One staff member ended up piloting the EFP 10 curriculum in the second semester of the 2021/2022 

school year. 

  

https://www.sd47.bc.ca/Board/adminprocedures/Documents/AP_100_Strategic_Planning_Reporting_and_Accountability.pdf
https://www.sd47.bc.ca/Board/adminprocedures/Documents/AP_100_Strategic_Planning_Reporting_and_Accountability.pdf


 
 

 

Elementary Reading Assessment and Interventions 

The school district continues to utilize DIBEL’s assessment to identify students who may have difficulty with some of the skills 

required to learn to read. By assessing all K-7 students in the beginning, middle, and end of the year, we have been able to 

identify who may need additional support. School teams then meet to look at the assessment data, along with other 

assessment data and input from the school team to determine how to best support those children so they can learn the 

foundational skills necessary to become readers. The data from 2020/2021 indicates that the interventions put into place for 

primary children have been effective at helping students acquire those skills. Some of the interventions have included small 

group instruction, full class support, and building teacher’s capacities through team teaching and collaboration. Several 

professional learning opportunities have been provided throughout the school year. 

Summer Learning Program 

The school district offered a Summer Learning Program for K-3 students for the second year in a row. Enrollment went up from 

46 students to just under 100. This free program runs from 9:00 am-12:00 pm during the last three weeks of July and the focus 

is on literacy and numeracy activities that are engaging and emphasize choice and voice. There are approximately 10 students 

in each “class” and the program primarily hires new teachers or TTOC’s in the district. There are several hours of professional 

learning in literacy and numeracy instruction before the program begins and teachers have an opportunity to practice in 

smaller groups. The program has the dual benefit of providing literacy and numeracy instruction in an engaging way over the 

summer, as well as providing valuable mentoring and collaboration for new teachers. Parents, teachers, and students were all 

surveyed and had high praise for the program. The DIBEL’s data from the fall will be compared to determine if there was more 

growth for those who attended the program versus those who did not. 

Before and After School Program 

Given the incredible need for childcare throughout the community, the school district has implemented a Before and After 

School Program. There is a program at all elementary schools except Texada Island Elementary School. The program runs from 

8:00 am until 5:00 pm with minimal cost to families. For those who are unable to pay fees, the school district subitizes or assists 

them in applying for the Affordable Care Act Subsidy. All school programs are play based with engaging learning activities 

provided. 

Provincial Online School 

After a rigorous application process, we were selected by the Ministry of Education and Child Care to become a Provincial 

Online Learning School (POLS). Our district’s online learning school (Partners in Education) was established in 2003 and has 

grown to over 1100 students in three different campuses. Our goal has been and continues to be to provide equitable and 

personalized online and blended learning to all students. Continued enrollments after COVID-19 restrictions were lifted and 

numerous messages of support from students and families during the Ministry of Education and Child Care’s changes to the 

online learning model demonstrate our ability to meet the personal learning needs of students and families. Enrollments also 

demonstrate that we continue to be a program of choice for many students with disabilities and diverse abilities. 



 
 

 

Enrollment Statistics for Partners in Education (PIE) 

 

 

 

Strategic Engagement 
The Board uses an annual district and school plan update cycle to monitor progress and allow for ongoing engagement and 

feedback from education stakeholders and Indigenous rightsholders. 

 

The District uses our website, Cascade, email, newsletters, and social media to keep people informed of improvement plans 

and progress. Consultation and collaboration occurs through regular meetings, committees, engagement sessions, surveys, 

and through our PACs and DPAC. When possible, student voice has been included in plans through survey results, focus 

groups, and leadership meetings. 

https://www.sd47.governmentdashboards.com/homepages/sd47-reporting


 
 

 

The district has recently hired a Director of Communications who will expand on the work within the Strategic Communication 

Plan developed in 2021 and formalize the processes for strategic engagement. 

Celebrations of Success 

Throughout the 2021/2022 school year, the principal of each school in the District was invited to present areas of success 

connected to their school growth plan to the District Leadership Team/Principal & Vice Principal Association and the Board of 

Education. These presentations provided opportunity for conversation and questions regarding actions and strategies being 

used to meet school goals, evidence of success, and next steps within their school. 

Development of ɬaʔamɩn Education Agreement (TEA) 

The District has been collaborating with Tla’amin Nation staff to work towards a new Local Education Agreement. Since our 

district is uniquely situated on the traditional and treaty territory of one Nation, it is being referred to here as the TEA (ɬaʔamɩn 

(Tla’amin) Education Agreement). Over the past year, regular meetings were held between the Director of Education for 

Tla’amin Nation, and the District Principal of Indigenous Education, as well as a number of other meetings with broader staff 

from the Nations and the District. The current draft is being reviewed by both parties and it will be signed after the Board of 

Trustees election this fall. 

Equity in Action Project—Year 2  

The District completed year two of the Equity in Action Report and project. This work was supported by a close working 

relationship with newly hired Education staff for Tla’amin Nation. The partnership between the District Principal and the 

Director of Education for Tla’amin Nation has been paramount in creating trust and support within community and serving the 

needs of Indigenous students, staff, and the community. 

Tla’amin Rightsholder Engagement and Indigenous Stakeholder Engagement. 

The District has offered a Voyageur Life program at the Outdoor Learning Center for several years. This year a review was 

conducted with a panel of Metis educators and experts to review and improve the program from a culturally accurate 

perspective. 

Community Engagement 

During the 2021/22 school year, a Joint Working Group began between the municipality of Powell River and Tla’amin Nation 

where they were embarking on a process to engage and educate the community while considering changing the name of the 

community. “Powell” is named after Dr. Israel Wood Powell who was the first Superintendent of Indian Affairs for British 

Columbia. He is known to have been an advocate for the Kamloops Indian Residential School and saw several others built 

during his tenure. He was also influential in the banning of the Potlach which was foundational to Tla’amin and other coastal 

First Nation people's governance, wealth distribution, and way of life. The District partnered with the consultants for the Joint 

Working Group to offer rich learning sessions and dialogue for students, as well as giving students a voice in this important 

community conversation. 

 

 

https://portal.sd47.bc.ca/group/wxl82qo/Documents/202122%20EIA%20(5).pdf
https://static1.squarespace.com/static/5ae8a40cb40b9d9a7a27a74a/t/620ff956243bbc78dcc052d0/1645214040640/Voyageur+Life+-+Field+Experience+Curriculum+%28Updated%29.pdf


 
 

 

Student Performance Data Analysis & Interpretation 

Intellectual Development 
A goal of BC’s education system, supported by the family and the community, in intellectual development—enabling our 

students to think critically, independently, and to acquire important skills and knowledge that will enable them to thrive in a 

rapidly changing world. 

Educational Outcome 1: Literacy 



 
 

 

Measure 1.1: Grade 4 & Grade 7 Literacy Expectations 

 



 
 

 

 



 
 

 

 



 
 

 

 
Please note: Results for some student populations have been masked. 

 

Overall, grade 4 students improved in the Literacy/Reading portion of the FSA and were higher than the provincial average. 

Grade 7 students decreased slightly and were slightly below the provincial average. Data for grade 4 students with disabilities 

or diverse abilities also improved and was slightly above the provincial average. Again, grade 7 students with disabilities or 

diverse abilities were slightly below the provincial average and demonstrated a slight decrease. Indigenous students 



 
 

 

demonstrated significant improvement and were above the provincial average in both grades. There was no data reported for 

children and youth in care for either grade for 2021/2022. 

 

Additionally, the participation rate continues to be lower than the provincial average although it is improving. This will continue 

to be an area of focus for the coming year. 

 

DIBEL’s Assessment 

The District continues to utilize the DIBEL’s assessment to 

identify students who may have difficulty with some of the 

skills required to learn to read. By assessing all K-7 students 

in the beginning, middle, and end of the year, we have been 

able to identify who may need additional support. School 

teams then meet to look at the assessment data, along with 

other assessment data and input from the school team to 

determine how to best support those children so they can 

learn the foundational skills necessary to become readers.  

The data from 2020/2021 indicates that the interventions put 

into place for primary children have been effective at helping 

students acquire those skills. Not only has the number of 

students decreased over the course of the year, but also 

across grades. Some of the interventions have included small 

group instruction, full class support, and building teacher’s capacities through team teaching and collaboration.  

Supports will continue next year with an additional focus on intermediate students as they have not exhibited a significant 

reduction in students needing targeted support.  

Overall, although improvements have been made in elementary literacy, ongoing work needs to continue, specifically focusing 

on Indigenous students, students with disabilities and diverse abilities, and children and youth in care. Ongoing work to build 

teacher capacity to support literacy needs to continue, especially in the intermediate grades. 



 
 

 

Measure 1.2: Grade 10 Literacy Expectations 

 
Please note: Results for some student populations have been masked. 

 

The Grade 10 Literacy Assessment is a provincial assessment that assesses student proficiency in literacy. It is a graduation 

requirement and students take the assessment in their Grade 10 year. The Grade 10 Literacy Assessment assesses student 

ability to use critical thinking and analysis to make meaning from a diverse array of texts. It also assesses the ability of students 



 
 

 

to communicate their ideas. The Grade 10 Literacy Assessment is not based on a particular course, but on learning across 

multiple subjects, from kindergarten to Grade 10. 

 

While the results for all resident students in 2019/2020 were above the provincial average, the following year the district 

average was below the provincial average. This same pattern was noted for diverse students. Data for Indigenous students and 

child/youth in care continue to be masked to protect the privacy of individuals when any data set is fewer than ten 

observations.  

 

It is important to note, that the Grade 10 Literacy Assessment is still a relatively new assessment. As such, identifying patterns 

and trends should be done cautiously. That being said, the data shows improving Literacy 10 assessment results for all 

students, but particularly for Indigenous students, diverse learners, and youth in care, it is an area of need. 

 

 

Educational Outcome 2: Numeracy 



 
 

 

Measure 2.1: Grade 4 & Grade 7 Numeracy Expectations 

 



 
 

 

 
Please note: Results for some student populations have been masked. 

 

Overall, grade 4 students and 7 students improved in the Numeracy portion of the FSA and were on par with the provincial 

average. Data for grade 4 and 7 students with Indigenous students and disabilities or diverse abilities improved slightly and 

were also on par with the provincial average. There was no data reported for children and youth in care for either grade for 

2021/2022. 

 

 



 
 

 

Although improvements have been made and results are consistent with the provincial average, ongoing work needs to 

continue in the area of Numeracy, specifically focusing on Indigenous students, students with disabilities and diverse abilities, 

and children and youth in care.  

 

Additionally, the FSA participation rate continues to be lower than the provincial average although it is improving. This will 

continue to be an area of focus for the coming year. 

 

 



 
 

 

Measure 2.2: Grade 10 Numeracy Expectations 

 
Please note: Results for some student populations have been masked. 

 

The Grade 10 Numeracy Assessment is a provincial assessment that assesses student proficiency in numeracy. It is a graduation 

requirement and students take the assessment in their Grade 10 year. The Grade 10 Numeracy Assessment focuses on the 

application of mathematical concepts learned across multiple subjects from kindergarten to Grade 10. It requires students to 



 
 

 

solve problems by using five numeracy processes (different ways of thinking and working): interpret, apply, solve, analyze and 

communicate.  

While the results for all resident students in 2020/2021 was below the provincial average and lower than the previous year, the 

data shows improvement in results for Indigenous students, diverse learners, and youth in care in the 2020/2021 school year. 

Data for Indigenous students and child/youth in care continues to be masked to protect the privacy of individuals when any 

data set is fewer than ten observations.  

 

The data shows that locally and provincially, students have consistently demonstrated low levels of proficiency in numeracy. As 

this been an ongoing pattern since the Grade 10 Numeracy Assessment was introduced, we have committed to working with 

all Grades 8-10 teachers to learn more about the specifications, tasks, and evaluation procedures associated with the provincial 

assessment and how this connects to the redesigned curriculum. 

 

 



 
 

 

Measure 2.3: Grade to Grade Transitions 

 



 
 

 

 
Please note: Results for some student populations have been masked. 

 

The Grade to Grade Transition Rate is the percent of students who make a successful transition to a higher grade the following 

year. We continue to see steady grade to grade transition rates, as well as increases for Indigenous students, diverse learners, 

and youth in care. We continue to be consistent with the provincial average when it comes to grade to grade transition rates. 

 

 

 



 
 

 

Human and Social Development 
Schools are expected to play a major role, along with families and communities, in helping each student develop a sense of 

self-worth and wellbeing, personal initiative, social responsibility, and a tolerance and respect for the ideas and beliefs of 

others. 

 

Educational Outcome 3: Students Feel Welcome, Safe, and Connected 

Measure 3.1: Student Sense of Belonging 

 



 
 

 

 



 
 

 

 
Please note: Results for some student populations have been masked. 

 

In all measures of student sense of belonging improvement is noted in secondary grades; however, there is a decrease in the 

elementary grades. The restrictions due to COVID-19 likely had an impact on this data as schools have not been able to offer 

the same extra-curricular opportunities that they usually do to enhance a sense of belonging.  Improving a sense of belonging 

for all grade levels will continue to be a focus. 

 

Although there have been improvements in participation rates, ongoing efforts and planning to improve will continue. 

 



 
 

 

Measure 3.2: Two or More Adults who Care About Them 

 
Please note: Results for some student populations have been masked. 

 

There were slight improvements in all grade levels except for grade 7. Although improvements have been noted, ongoing 

efforts in this area will continue. 

 

 

EDI Data 



 
 

 

 

 

The Early years Development Instrument (EDI), a survey completed by kindergarten teachers, collects data on children’s 

physical, emotional, social, and cognitive development. 

The EDI is used to measure trends and patterns in children’s development across five core domains that are good predictors of 

adult health, education, and social outcomes. The core areas measured are physical health and wellbeing, social competence, 

emotional maturity, language and cognitive development and communication skills. HELP (Human Early Learning Partnership) 

(Human Early Learning Project, a multidisciplinary research institute at the University of British Columbia) has been collecting 

provincial data for over 20 years. The data collected demonstrates trends over time and is useful for school and district 

planning.  

In Powell River, EDI data has been collected since 2004. Locally, our data demonstrates that over time there are more children 

in our community vulnerable on one or more scale of the EDI. Community data demonstrates meaningful change over time on 

one or more scales highlighting a downward trend in the data. The most recent data results, Wave 7 (2016-2019) indicate that 

overall, we are performing below the Provincial average. The average, for all participating districts, of students vulnerable on 

one or more scale is 33%; Powell River data highlights 37% of students as being vulnerable on one or more scale of the EDI. 

Local data shows we are on par with provincial data trends, noting an increase in the numbers of children who are vulnerable 

on the social competence and emotional maturity subscales. This serves to reinforce our commitment to supporting the social 

- emotional needs of our students.  

EDI data serves to reinforce the need to continue the valuable work with our community partners through the Early Years 

Planning Table, and ensure we work collaboratively to provide supports for students and families. 

 

MDI Data 

MDI assesses five areas of development that are known to support children’s development in the middle years.  These areas 

include social and emotional development, physical health and well-being, connectedness, use of after school time and school 

experiences.  The most recent Powell River MDI data demonstrates a higher number of grade four students who self-report a 

high well -being compared to other participating districts across the province.  



 
 

 

 

MDI data also indicates students are slightly above or on par with other participating districts in self reporting the presence of 

assets to support student wellbeing.  The presence of peer relationship as an asset is slightly lower than other participating 

districts. Creating opportunities for meaningful student engagement will help provide insight to better support the social and 

emotional well-being of our students.

 

  



 
 

 

Career Development 
Schools are expected to play a major role, along with families and communities, in helping students attain their career 

objectives and develop effective work habits and the flexibility to deal with change in the workplace. 

 

Educational Outcome 4: Students Will Graduate 

 

Measure 4.1: Achieved Dogwood Within 5 Years 

 
 



 
 

 

Measure 4.1a (6 Year Completion Rate) 

All Resident Students 

 
 

 
 

Please note: Results for some student populations have been masked. 

 

The five-year and six-year completion rate is the percent of students who graduated with a Certificate of Graduation or an 

Adult Dogwood Diploma, within five and six years from the first time they enroll in Grade 8. Results are adjusted for student 

migration in and out of British Columbia. 

 

The trend upwards for all students continues when examining the five-year completion rate, and we continue to be slightly 

below the provincial six-year completion rate. While the improvements over time are encouraging, we still must improve rates 

and outcomes for Indigenous students, diverse learners, and youth in care. 

 



 
 

 

Educational Outcome 5: Life and Career Core Competencies 

Measure 5.1: Transitioning to Post-Secondary 

 



 
 

 

 
Please note: Results for some student populations have been masked. 

 

The transition to post-secondary institutions rate is the percentage of students transitioning to post-secondary institutions in 

British Columbia within 1 and 3 years. While there are slight variations from year to year, students transitioning to post-

secondary institutions in BC within 3 years remain consistent and just under the provincial rate. Interestingly, while the specific 

data is masked, Indigenous students from School District 47 have transitioned into BC PSI programs at a rate higher than the 

provincial average for the last two years of data available. 



 
 

 

Existing and/or Emerging Areas of Need 
Emerging Areas of Need: 

 

 Support the social emotional needs of students entering kindergarten; 

 Improve participation rates for the Foundational Skills Assessment; 

 Improve proficiency in literacy and numeracy;  

 Improve proficiency in Literacy and Numeracy 10 assessments; 

 Improve graduation rates for Indigenous students, diverse students, and youth in care; 

 Increase student voice, engagement, and feedback regarding Student Learning Survey/MDI results; 

 Focus on staff and student well-being; 

 Increase mental health literacy; 

 Continue to focus on cultural safety training and expand opportunities to all staff; 

 Improve access to Indigenous focused cultural and curricular learning opportunities; 

 Continued need to focus on the First Peoples Principles of Learning and Truth and Reconciliation Commission’s Calls 

to Action. 

 

Adjustments and Adaptations 
Adjustments and Adaptations for the 2022/2023 School Year: 

 

 Participate in Seamless K, JustB4, Changing Results for Young Children, and SEY2KT; 

 Hold a Parent Engagement Session regarding the FSA with question-and-answer session; 

 Create opportunities for elementary teachers to collaborate on best practices in literacy with book clubs at all grade 

levels; 

 Schedule grade group collaborative elementary meetings focused on a learning area connected to school and district 

goals; 

 Create literacy and numeracy professional learning opportunities for elementary teachers; 

 Continue to create and monitor structures and processes that support monitoring and intervention of students at risk 

in literacy and numeracy; 

 Create opportunities for all Grades 8-10 teachers to learn more about the specifications, tasks, and evaluation 

procedures associated with the provincial assessments and how this connects to the redesigned curriculum; 

 Continue to create and monitor structures and processes that support monitoring and intervention of students at risk 

for not graduating within 5 or 6 years of starting Grade 8 and not completing grade to grade transitions on time, 

including the addition of an Academic Advisor position; 

 Establish district curriculum coordinator roles in the area of literacy, numeracy, physical and mental well-being, and 

sexual health; 

 Expansion of the Family School Liaison Worker role; 

 Continued district participation in the EDI and MDI; 

 Introduce and participate in the YDI; 

 Participate in the Compassionate Systems Leadership provincial community of practice and District level training; 

 Expand cultural safety training opportunities for all staff; 

 Redesigned Culture and Student Support roles, and creation of a new Indigenous Success Teacher role to address 

needs and increase school support to a minimum of 0.6FTE per school (up from 0.2FTE in the 2021/22, and previously 

many schools had minimal support); 

 Align the review and evaluation of district and school data with the school improvement cycle. 
 

 

Alignment for Successful Implementation 
 

 

 

 



 
 

 

Continuous Improvement Review Cycle 

 

AREA July Aug. Sept. Oct. Nov. Dec. Jan. Feb. March April May June 

Learning & 
Student 
Services 

Update 
School 

Growth Plans 
Review Growth Plans Monitor Annual Plans 

Interim 
Reporting 

Monitor Annual Plans Planning Day 

 10/12 
Provincial 

Assessments 

Annual 
Assessment 

Data Released 

10/12 
Provincial 

Assessments 

 10/12 
Provincial 

Assessments 

 10/12 
Provincial 

Assessments 

 FSA Administration Period Grade to 
Grade 

Transition 
Date Released 

FSA Report 
Released 

PSI 
Transition 

Data 
Released 

 

 District DIBELS 
Assessments 

 Completion 
Rates 

Released 

 District DIBELS 
Assessments 

 District 
DIBELS 

Assessments 

Student Learning Survey Data 
Released 

 Mental 
Health 

Dashboard 

 “How Are We 
Doing 

Report?” 
Released 

Student Learning Survey Administration Period  Equity in 
Action Report 

   EDI/MDI/YDI Administration Period EDI/MDI/YDI Data Released  

  CHEQ Administration Period CHEQ Local 
Data Released 

    CHEQ 
Provincial 

Data Released 

  

Governance 

 
Adopt Annual 
FESL Report 

 

Receive Interim 
Strategic & 

Growth Plans 
Reports 

Adopt Local 
School 

Calendar 
 

Review 
Annual 
Facility 
Plans 

Adopt Capital 
Plan 

 
 

Review Monthly Budget to Actual Spending Reports 

  

Adopt 
Annual 

Financial 
Statements 

Review 
Executive 

Compensation 
 

Trustee 
Appointments 
to Committees 
& Community 
Liaison Groups 

 
Adopt 

Amended 
Budget 

Approve 
Budget 
Process 

Review 
Operating 

Grants 

Develop 
Board 

Work Plan 

Adopt Annual 
Budget  

Communication 
& Engagement 

Website 
Maintenance 

Back to School 
Messaging 

Ongoing Support of School & Departments in the Development,  
Promotion & Communication of Good News Stories & Stories of Student Learning 

Human 
Resources 

Exempt Staff 
Evaluations 

Staffing Ongoing Support for Principals & Managers Staffing 

Finance 

Complete 
Financial Year End 

Identification & Deployment of Any additional 
Resources in Support of Learning 

Develop Amended Budget 
Review 

Anticipated 
Enrolment 

Review 
Operating 

Grants 
Develop Preliminary Budget 

Monitor School & Department Spending 

Technology 
Deployment of 

New Equipment 
Ongoing Support of Schools & Departments Technology Planning 

Facilities 
Implement Facility 

Improvements 

Ongoing Support of Schools & Departments 
Implement Facility Improvements 

 Develop Capital Plans 

Transportation 

 
Finalize Routing & 

Distribution of 
Annual Passes 

 Process Student Bus Applications 

Fleet Maintenance 
 

Ongoing Conveyancing of Students Including Support of Field Trips & Extra Curricular Events 
 

   

 

 

Intellectual Development 
Literacy and Numeracy 

Based on our results (local and provincial measures) the district continues to see gains on the FSA from grades 4 to 7 on 

literacy and numeracy with all students and subpopulations being above or comparable to the provincial average. The focus on 

literacy and numeracy will continue next year with ongoing collaboration of the intervention team and the newly hired literacy 

coordinator working with classroom teachers to build collective efficacy and determine best practices in teaching literacy to all 

students. The newly hired numeracy coordinator will also work towards those same goals in numeracy. Additionally, ongoing 

emphasis on ensuring that the gains of subpopulations, in particular Indigenous students and students with diverse needs, will 

be a priority. This will involve close monitoring of student scores in the DIBEL’s Assessment to determine the need for extra 

support in reading, as well as implementing a numeracy assessment to inform instruction and support. 

Conclusion 



 
 

 

Although the participation rate for the FSA is not consistent with the provincial average, it has increased by 14% since last year. 

It continues to be challenging in our district as more parents and media attention focus on FSA testing and sharing of letters 

requesting grade 4 and 7 students to be withdrawn from FSA testing; however, it will be an ongoing area of focus.  

Performance on the Grade 10 Literacy Assessment was an area of strength for our district. Proficiency scores were above the 

provincial average for all students and for all subpopulations, including Indigenous Students and Students with Diverse 

Abilities/Disabilities the first year of data collected and slightly under the provincial average the following year. Participation 

rates were comparable to the participation rates in the province. 

The percentage of students demonstrating proficiency in numeracy is an area of need for our district. Looking at the three-year 

trend for all students and for all subpopulations numeracy needs to be a focus moving forward. While our results are similar to 

those in the province, it is interesting to note that we have more Indigenous students performing within the district average 

comparted to Indigenous students across the province.  

We believe that both teachers and students are not as familiar with the kinds of problems and situations used in the numeracy 

assessment as they are for tasks on the literacy assessment which would account for the big differences in proficiency results. 

Furthermore, there is still confusion for many students and parents about whether the assessments are linked to the learning 

standards of grade 10 math and English Language Arts 10 courses.  

The following strategies have been identified to address areas of need in both literacy and numeracy in grades 8-12 and are 

part of the 2022/2023 actions: use common formative assessments at more grade levels to inform numeracy and literacy 

instruction and intervention; create a cross-curricular approach to literacy and numeracy instruction and assessment support 

guided by teacher leaders and teams; provide more engagement sessions for parents regarding the graduation program; and 

support the professional learning of teachers implementing competency-based assessment and use of success criteria. Grade 8 

and Grade 9 teachers at the local high school continued to use common literacy and numeracy assessments and marked them 

collaboratively. Improvements to both instructional strategies used and performance on similar tasks were noted in both 

classroom assessments and the other common assessments times throughout the year. We want to build on their enthusiasm 

and momentum. 

Career Development 
 

Our five-year graduation rates are lower than the province for all students and subpopulations; however, they have been 

steadily increasing over the last five years. This remains an area of focus for our district for the 2022/2023 school year. While 

grade to grade transition rates remain steady and on par with the province, the number and percentage of students 

graduating within 5 years of starting grade 8 drops significantly. Some students deliberately extend their graduation program 

to accommodate personal needs and goals, but this does not fully explain the shift from Grade 11 completion in the high 

80s/low 90s to graduation rate recorded in 2020/2021. There are also concerning achievement gaps between Indigenous 

Students and Students with Diverse Abilities/Disabilities and the overall average district rate.  

Improved tracking mechanisms and interventions have been established to make sure we know the story of every student in 

our district. A green, yellow, red system has been established for all K-7 students and a Power BI pilot project that tracks data 

of vulnerability has been implemented at the grade 8-12 level. Regular wrap-around meetings with student support services 

were started two years ago and will continue in 2022/2023 as we continue to monitor achievement and adjust supports for 

individual students and subpopulations. We have also invested in a District Principal of Indigenous Education position to help 

guide the vision for Indigenous education and the tracking and support of Indigenous students. Continuing the Equity in 

Action Project is also an important way we are addressing the achievement differences for Indigenous Students, as well as 

other vulnerable students in our district. 

Human and Social Development 
 

The Early Development Instrument, a questionnaire completed by Kindergarten teachers, measures five core areas of early 

child development that are predictors of adult wellbeing/ health, education and social outcomes. Locally, our children are 

demonstrating increased vulnerabilities in the areas of emotional maturity and social competence, which highlights the need 



 
 

 

for continued emphasis on Social Emotional Learning. Ongoing participation in the Changing Results for Young Children serves 

to bring community Early Childhood Educators, Strong Start Facilitators and Kindergarten teachers together to explore the 

implementation of the revised Early Learning Framework within the context of Social Emotional Learning. Ongoing professional 

development opportunities will be organized to provide teachers time to further explore the rich pedagogy within the Early 

Learning Framework. 

We know from EDI and MDI data that there is an increase in the percentage of children who are vulnerable on one or more of 

vulnerability index measures. While this is happening provincially, local data indicates we are above the provincial average. 

Continued collaboration with community partners and agencies is necessary to further explore ways to best support local 

children, youth and families. Other community socio-economic factors can also influence students learning and should be 

considered when looking at student success data, both provincially and locally. Participation in the newly developed YDI (Youth 

Development Instrument) for students in grade 11 will provide helpful insight and data to inform social and emotional 

supports and future directions within the district. 

We will continue to work with the Early Years Planning table to support initiatives designed to improve outcomes for our 

children, as well as continue to offer programs like Strong Start and ORCA Neighborhood Strong Start. Ensuring there is a 

balance between universal support and targeted support remains a priority.  

We are excited to be recipients of grants for Seamless Day Kindergarten, JustB4, and SEY2KT and anticipate that these 

programs will continue to build on the early learning programs already offered in the district. There will be a Seamless Day 

Kindergarten operating at one of the larger elementary schools with an ECE providing childcare before school until early 

afternoon. Another ECE will arrive and overlap with the morning ECE throughout the afternoon and then provide childcare 

after school. At two other elementary schools, the district will be offering JUSTB4 to preschool children. This has been 

welcomed in the community since accessing preschool and childcare is quite challenging and one of the largest preschools just 

closed due to retirement. Finally, the SEY2KT will provide the framework and funding to allow for ongoing communication 

between the school district and community partners to allow for a smooth transition into kindergarten and throughout their 

school years. 

School connectedness, a sense of belonging and feeling welcome and safe at school are all contributing factors to student 

success and well-being. Local MDI data and Student Learning Survey data indicate a need for increased focus on improving 

our students' sense of belonging and feeling welcome at school, particularly for Indigenous and Diverse subpopulations. 

Creating safe and caring schools where all students are respected and accepted is critical to support success for all our 

students. Professional development and the implementation of provincial and local SOGI initiatives will continue to be a focus 

within the District, supporting our commitment to building inclusive cultures where all our students belong and feel welcome.  

Student focus groups will be utilized to help us find ways in which we can support students in feeling a sense of belonging and 

feeling safe at school. A district leadership group was formed two years from the grade 6 and 7 classes and this program will 

be implemented again this year. There will also be opportunities for the elementary student leadership team to collaborate 

with the Brooks student leadership team to provide students with a voice in determining next steps how to ensure all students 

feel safe, welcome, that they belong, and that the adults in the school care about them. Student engagement through the MDI 

data collection process also remains a priority. To determine how to better support students and how to ensure schools are 

safe and welcoming, we must engage with students and provide opportunities for them to share their thinking and to be 

heard. 

In recognition of the correlation between staff well-being and student success, we will continue to prioritize wellness within the 

District. We will engage with stakeholders and employee groups to work toward establishing best practice to support district 

employees. We will continue to promote the EdCan Well at Work self-paced modules. 

https://studentsuccess.gov.bc.ca/school-district/047/report/contextual-information

	Measure 1.1: Grade 4 & Grade 7 Literacy Expectations
	Measure 1.2: Grade 10 Literacy Expectations
	Measure 2.1: Grade 4 & Grade 7 Numeracy Expectations
	Measure 2.2: Grade 10 Numeracy Expectations
	Measure 2.3: Grade to Grade Transitions
	Measure 3.1: Student Sense of Belonging
	Measure 3.2: Two or More Adults who Care About Them
	Measure 4.1: Achieved Dogwood Within 5 Years
	Measure 5.1: Transitioning to Post-Secondary

